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Santa Clara University

Winter 2010

Class:            Monday, Wednesday 3:30 to 5:15 PM

O’Connor   109

Instructor:     Dr. Mary Elaine Hegland       O'Connor 318       554-4646       MHegland@scu.edu

Office Hours: Monday, Wednesday, 2:30 - 3:00    Or by appointment         



As this is a social-cultural anthropology class, the cultures and ideas examined will be as much as possible those of non-elite, more ordinary people. We will also be looking at the cultures and ideas held and or propagated by authorities, governments, specialists, international bodies, and members of a society to understand how ordinary people react, transform, reinterpret, resist or accept such initiatives, and also how the thinking, attitudes, and behavior of more ordinary individuals influence the culture and ideas of authorities, national bodies, and international networks and grouping, and help bring about social change and transformation. We will be interested in how the actual practices of individuals on the ground challenge and change culture and ideas. 


Over the last several hundred years, and especially in the last one hundred years, people of the Middle East have experienced drastic social, economic, political, religious, and cultural change. This course will cover a time period from the development of the cult of Mithra and Zoroastrianism (about 600 B.C.) to the present and will deal with Arab, Muslim, Turkish, and Persian cultures stretching from North Africa in the west to Iran in the east. We will also investigate the interaction between Middle Eastern cultures and western cultures, especially Europe and America, as well as global cultures. In this course we will focus on some of the influences on the changes, influences of ordinary people, how people deal with changed circumstances and how they react to them and/or take advantage of them to serve their own interests and goals. We will look at the struggles over culture and ideas, which forces support which cultures and ideas, and how they try to promote these concepts and policies. We will study the processes of transformation of culture and ideas in a number of different levels, groupings, and initiatives, in order to better grasp Middle Eastern social dynamics from an internally-based perspective.


The course focuses on several significant groups and developments in the Middle East, setting them in their historical, economic, social, and religious contexts. 

Learning Aims of the Course:
   1. Gain an understanding of the dynamics of social change and transformation in the Middle East and the West, as the cultures and ideas of Middle Eastern and Western societies influence each other. from the development of the cult of Mithra and Zoroastrianism in Persia (around 600 B.C. or before) and on, how various aspects of a society interrelate, how individuals deal with and initiate change, and how western incursions, economic transformation, international relations, modernization, and globalization influence culture and society. Instead of viewing the Middle East as a static monolithic cultural area, students will learn about the dramatic influences of Middle Eastern cultures and ideas on western culture and ideas, and the dramatic transformations which Middle Eastern peoples have experienced and shaped, as influenced by aspects of western cultures and ideas.  

2. Gain an understanding of how anthropological fieldwork and participant observation and research with on-the-ground level people helps to convey a deeper sense of how individuals see, experience, and change their cultures and societies. They help to convey the complexity of individuals’ worlds and how they negotiate these worlds. We will examine how social cultural anthropologists have researched, documented and analyzed social change and transformation in the Middle East. Students will learn about the experiences of people within societies, attempting to understand insider world views, lives, and analyses. 

3. Knowledge about the process of anthropological inquiry as applied to the analysis of social and cultural change and transformation in the Middle East--the adjustment and coping tactics used by Middle Easterners to create and recreate their cultures, social organizations, economic and political organization, family structures, gender roles, religious beliefs and practices; and their places in their families, communities, countries, and global society. Experience in the various types of tasks which anthropologists perform, such as observing cultural and social phenomenon and thinking about them, gathering data and information to develop and support an argument, organizing and analyzing data, and presenting arguments and insights in written and oral form. 

(Each course assignment will promote each Learning Objection with increasing size, complexity, formality, and scholarly independence. The first step will be students talking in class, presenting their ideas and insights about the text. They will work in small groups and in class discussions. Students will take turns presenting the gist of their small group work to the rest of the class. A second step will be writing in-class essays using their own insights and ideas to interpret, conclusion, or explain the materials. As a next higher step, students will develop out-of-class essays with an innovative insight, conclusion, explanation, or interpretation of the materials. Each student will present one oral “essay,” in which she or he uses concepts from the text to look at another familiar situation, explaining reasons for similarities and/or differences. Finally, each of the four teams will develop a cohesive and creative program around the section topic, including the team’s presentation and a creative format for other students to put their independent and critical thinking skills to work on the materials. ) 

In keeping with anthropological tradition, we will take a holistic approach to dynamics of transformation between the Middle East and the West. We will examine how the areas under study are interrelated with and influenced by other aspects of societies, such as economic, religious, living styles, political conditions, and global influences.

Analysis of Middle Eastern ideas and aspects of culture will help us to examine our own cultural assumptions, ideas and aspects of culture more insightfully and analytically. The spirit of the class will be one of cooperative inquiry, examination, and analysis. This class will be organized to promote critical thinking about the materials and independent development of ideas, perspectives, and analyses. Like a seminar, this will be a discussion class as much as possible with the aim of exploring ideas and interconnections. Students will share responsibility for learning. Everyone is required to read, study and think about the readings and to discuss and write about readings. It is expected that students will work in an active way inside the classroom as well as outside.

The spirit of the class will be one of cooperative inquiry, examination, and analysis to develop critical thinking skills. Students are encouraged to be helpful and supportive towards each other. Please tell us if you have questions or difficulties–We are here to help you learn and get a good grade. We will deal with both of the two main steps in anthropological inquiry: 1. description or the gathering and organizing of information and 2. independent thinking and critical analysis or the explaining and interpreting of data to shed light on how and why things happen the way they do. It is expected that students will work in an active way inside the classroom as well as outside. 

This course fulfills the Santa Clara University Core Curriculum 
Culture & Ideas 1. 
 Learning Objectives for Cultures & Ideas 1
   1. Recall details relevant to the course theme and historical context of the objects, texts, ideas, issues, and/or events studied. (Through participation, in-class essays, oral and written analytical essays, and team presentations.)

   2. Identify significant elements of the culture examined. (Through participation, in-class essays, oral and written analytical essays, and team presentations.)

   3. Recognize the complexity of the cultures examined. (Through participation, in-class essays, oral and written analytical essays, and team presentations.)

   4. Analyze and/or interpret significant objects, texts, ideas, issues and/or events in their historical contexts, using at least one disciplinary method. (Critical Thinking) (Through participation, in-class essays, oral and written analytical essays, and team presentations)

   5. Reflect on and examine both shared and diverse human experiences so that they recognize the similarities and difference across cultures as well as historical periods. They will comprehend the relevance of the past to their understanding of the present while coming to understand the perspective of their own cultural assumptions and values. (Perspective) (Through participation, in-class essays, oral and written analytical essays, and team presentations.)

Course Requirements and Evaluation: 

Attendance is required since the class is a discussion class and you certainly can not discuss if you aren't present. Students are allowed one unexcused  absence only. With each unexcused additional absence after one, grades will be lowered by a third of a grade. Students who are more than five minutes late will be marked absent. To be excused, you must notify me before hand, and you must bring printed documentation of for the unavoidable absence on the day you return.

Preparation is required. Students are expected to study assignments carefully and to review and think about notes from readings, class lectures, discussions and films. Periodically a writing exercise based on the readings and films will be given. Your answer must demonstrate that you have read and thought about the materials. You are allowed one zero only on these unannounced short essays. With each additional zero, your grade will go down by a third of a grade.

Participation is required. Students should be prepared at all times to discuss class materials. I will call on students if necessary. Contribution to class discussion and activities is an important part of the grade. Sometimes you will be asked to observe issues of family and kinship out of class and bring to discuss in class.

Promptness in fulfilling assignments is required. Essays or assignments may be completed late only if (1) I am notified beforehand and (2) given a note from the infirmary or other printed documentation. Paper grades will go down by a third for each day or fraction of a day handed in late.

In order to pass the course, all requirements must be completed. Plagiarism brings an automatic F for the course and perhaps more. See class Writing Essays handout sheet and SCU web site EMPOWER - Citing Sources Plagiarism for the definition of plagiarism.

There is no mid-term and no final exam (unless students want them!) Rather, you must be prepared and actively involved in the learning process in each class meeting. Important for grading are materials about topics under study which you bring to class from your own lives and from other sources of knowledge, class preparation and participation, oral presentations, analytical essays on each book, and the team program of research-based presentation and student participation:

Class preparation and participation 20% 

Ten In-Class Essays worth 1 point each for a total of 10% 

One Oral Analytical Essay on books 10% 

Two Written, Out-of-Class Analytical Essays on books worth 15% each for a total of 30%

Team Presentation and Student Participation Program 30%

Required Text: Azadeh Moaveni, Honeymoon in Tehran: Two Years of Love and Danger in Iran. New York: Random House, 2009.

Articles are available on ERES with CODE: TME2010W

(Please take notes on reading assignments, so you will be able to keep them straight and remember them.)
The class is divided into four sections:

I. Religion

II. Family and Kinship

III. Gender, Sexuality, and Reproduction

IV. Politics 

Reading Assignment Schedule:
(Take careful and comprehensive notes on all readings, films and speakers as this information will be required for essays and discussion.)

Mon. Jan 4
Introduction: The Social/Cultural Anthropological Approach 



The “Middle East” and North Africa

                  
Middle Eastern and North African, Muslim, and Arab Ideas and Cultures and Western Ideas and Cultures, and How They Have Influenced Each Other 

Section I.    Religion: 


How have the Middle East (and North Africa) on the one hand and the west on the other hand influenced each other in culture and ideas regarding religion? 


How did the cult of Mithra (600 B.C.) and Zoroastrianism (6th Century B.C. or before) from Persia influence Judaism, Christianity and Islam? 


What were the influences of the Moorish (Muslim) presence in Spain (711-1492 A.D.) on European culture and ideas? (And thus on the New World, the Americas)


What were the influences of the Ottoman Empire on Europe? 


How did European thinkers of the 20th century influence the modification of Shi’a Islam, especially from the French resistance theorist, Franz Fanon, to the thinking of Iranian theologian Ali Shariati? 


How has Western influence, moderization, globalization and economic transformation resulted in both nativist movements–back to “Original” fundamentals in Islam on the one hand, and secular tendencies among some people on the other hand in the Middle East? 
Films: “The Voice of Zarathushtra,” “In the Footsteps of Our Forefathers, 2000,” “The Moors, Prelude to the Renaissance,” “The Wisdom of Faith,” or “Three Faiths, One God: Judaism, Christianity, Islam 

Wed. Jan. 6  
Early Influences and the Emergence of One Supreme Being, Monotheism: 



The Cult of Mithra and Zoroastrianism


A. Mithra - Persia, 600 BC  --An influence on Christianity by means of Roman Soldiers who came to Persia. 

B. Zoroastrianism 6th Century B.C. or earlier. Also in Persia, The Supreme Devine Authority: Ahura  Mazda. His Prophet: Zoroaster, Zarathustra. “Good Thoughts, Good Words, Good Actions.”  


Hutchison, John, Paths of Faith. New York: McGraww-Hill Book Company,   



Pp. 305 -326.  

Also Required: ALSO READ Azadeh Moaveni, Honeymoon in Tehran, Pp. 3 – 57. (If you don’t have time for Wednesday, please read over the week-end.)


   (See directions about focus under Wednesday, Jan. 20 below.)  

Recommended:


Boyce, Mary (1977),  A Persian Stronghold of Zoroastrianism. Oxford: The



Clarenden Press. Pp. 1 - 29.   

 

Kriwaczek, Paul, 2003, In Search of Zarathustra: The First Prophet and the Ideas



That Changed the World. New York: Alfred A. Knopf. 

Mon. Jan. 11
What are the connections among Zoroastrianism and–Judaism, Christianity, and Islam, the three monotheistic “Religions of the Book”? –And the cultures and ideas related to those religions? 



Dawson, Miles The Ethical Religion of Zoroaster.  Pp. vii - xxiv.


Masani, Mostom, Zoroastrianism: The Religion of the Good Life. New York:



Collier Books, 1962 (1938), Pp. 17 – 40; 51 – 53 on Mithra. (If there is time, you 



can read more of this book from ERES.)





Mary and the birth of Jesus in Christianity and Islam.

From the Bible: Matthew, from Chapter 1, Verse 18, p. 3 through Chapter 2, Verse 12, p. 4. 



From the Bible: Luke, Chapters 1, 2.


From the Qor’an: Sura (Chapter) 19 “Maryam” (Mary), Pp. 180, Verse 16



through p. 181, Verse 40 

Also Required: ALSO READ Azadeh Moaveni, Honeymoon in Tehran, Pp. 58 - 169.  


   (See directions about focus under Wednesday, Jan. 20 below.) 

Recommended: 



Boyce, Mary (1977),  A Persian Stronghold of Zoroastrianism. Oxford: The



Clarenden Press.  Pp. 29 - 52, 164 - 172.  



Hall, Manly Twelve World Teachers, A Summary of Their Lives and



Teachings.”Zoroaster”, Pp. 69 - 84.  Los Angeles: Philosophical Research



Society, Inc.  



Irani, Kaikhosrov. “Zoroastrian, The Good Mind,” Pp. 275 -279 in Tobias,



Michael, ed. A Parliament of Souls: In Search of Global Spirituality, Interviews

with 28 Spiritual Leaders from Around the World. San Francisco: KQED Books. 



Boyce, Mary (1983), "Ahura Mazda", Encyclopaedia Iranica, 1, New York:



Routledge & Kegan Paul pages 684–687.



Boyce, Mary (1987), Zoroastrianism: A Shadowy but Powerful Presence in the



Judaeo-Christian World, London: William's Trust .



Film: “Christianity and Islam, A Comparative Analysis.” 



Moorish (Muslim) Spain Al-Andalus, the part of the Iberian Peninsula



controlled by Arab and North African Muslims (Called Moors), 711 AD to



1492 AD


Through film: “An Islamic History of Europe,” BBC, 2005, Directed by Omaar



Rageh. Or “The Moors, Prelude to the Renaissance”

Wed. Jan. 13
How did Karl Marx, French scholars and theorists and resistance and anti-colonial theorist Franz Fanon influence Ali Shari’ati and his recasting of the martyrdom myth of Imam Husein and his supporters in 680 A.D. at Karbala in present day Iraq toward a liberation theology-like perspective?


Ervand Abrahamian, The Iranian Mojahedin, “4. Ali Shariati,” Pp. 102 - 125.



New Haven: Yale University Press, 1989. Please focus on ‘Ali Shari’ati.


Mary Elaine Hegland, "Two Images of Husain: Accommodation and Revolution 


in an Iranian Village," in Religion and Politics in Iran: Shi'ism from Quietism to 


Revolution, ed. Nikki R. Keddie. Pp. 218-236. New Haven: Yale University Press, 



1983. 



Recommended: Franz Fanon, The Wretched of the Earth, The Handbook for the


Black Revolution That Is Changing the Shape of the World.



Preface by Jean-Paul Sartre, Translated from French by Constance Farrington.



New York: Grove press, Inc., 1982 (1961). 



Mon. Jan. 18 Holiday, Martin Luther King Jr. Day
Wed. Jan. 20 
Influences of the West and Globalization: Secularization, Modernization, Materialism and Life in Tehran. What has been happening in the area of religion and secular tendencies? 

Azadeh Moaveni, Honeymoon in Tehran: Two Years of Love and Danger in Iran, Pp. 170 - 333.  Please review the entire book. What are their main interests and activities? On what do they focus? What is important to them? Please examine and think about their level of interest, involvement in religion. Takes notes on evidence to back up your ideas and conclusions. Please come to class with your notes and be prepared to discuss and write about your findings.


Review and prepare for essays and presentations
Mon.  Jan. 25
Oral and Written Essays Due. TEAM PROGRAM OF PRESENTATION AND STUDENT PARTICIPATION FORMAT (Each team does only ONE assignment.)
Section II.    Family and Kinship
How have the West, modernization, globalization, and economic transformation  influenced Middle Eastern families and kinship practices? Who chooses marriage partners and for whose benefit? What might be the effects of western style education for females and family practices and expectations?

Women’s dependence versus independence, arranged versus “love” marriages, extended versus nuclear families, and more hierarchical versus more egalitarian relationships within the family.
Wed.  Jan. 27
How did Middle Eastern women work toward their own interests and build up power within the family?


Amal Rassam, “Women and Domestic Power in Morocco,” International



Journal of Middle Eastern Studies 12, Pp 171 - 179, 1980.   



Deniz Kandiyot, “Bargaining with Patriarchy,” Gender and Society 2(3):274 -



290, 1988.            

Mon. Feb. 1 
Family, Kin, and Community


Friedl, Erika, “A Thorny State of Marriage in Iran,” Pp. 111 - 120 in 



Everyday Life in the Muslim Middle East, Second Edition. Donna Lee Bowen and

Evelyn A. Early Eds. Bloomington, Indiana, Indiana University Press, 2002.  



Greer Litton Fox, “Love Match and Arranged Marriage in a Modernizing Nation:



Mate Selection in Ankara, Turkey.” Journal of Marriage and Family. Vol 37 no 1,



Feb. 1975, pp 180-193. 



Erika Friedl, “New Friends: Gender Relations within the Family,” Iranian Studies


42(1):27 - 43, 2009.  
Recommended:


Suad Joseph, “Connectivity and Patriarchy among Urban Working class Arab



Families in Lebanon.” Ethos, vol 21, no 4, Dec. 1993, Pp. 452-484.



Diane Singerman. The Family and Community as Politics. In Development,



Gender, and Change in Cairo: A View from the Household, Diane Singerman and



Homa Hoodfar, eds., 145 - 189, Indiana University Press, 1996.

Wed. Feb. 3 
Modernizing Family Relationships


Lauren Erdreich, “Degendering the Honor/Care Conflation: Palestinian Israeli



University Women’s Appropriations of Independence,” Ethos, Vol 34, no 1. 2005,



March 2006. Pp. 132-164.    

Recommended:


Mary Elaine Hegland, “Educating Young Women: Culture, Conflict, and New



Identities in an Iranian Village.” Iranian Studies, Journal of the International



Society for Iranian Studies 42(1):45-78, 2009.  



Review and prepare for essays and presentations
Mon. Feb. 8
Oral and Written and Essays Due. TEAM PROGRAM OF PRESENTATION AND STUDENT PARTICIPATION FORMAT (Each team does only ONE assignment.)
Section III.     Gender, Sexuality, and Reproduction
Wed. Feb. 10
Middle East Gender Identities and Expectations 



Audrey C.Shalinski, “Learning Sexual Identity: Parents and Children in Northern



Afghanistan.” Anthropology & Education Quarterly, Vol. 11, No. 4, 1980, Pp.




 254-265.    



Pinar Ilkkaracan and Women for Women’s Human Rights, ”Exploring the Context



of Women’s Sexuality in Eastern Turkey.” Reproductive Health Matters 6(12):66-



75, 1998.     


Caryle Murphy, “Behind the Veil: Why Islam’s Most Visible Symbol Is 



Spreading,” Christian Science Monitor, December 12, 2009.  

Recommended: 



 SEQ CHAPTER \h \r 1Ashraf Zahedi, "Contested Meaning of the Veil and Political Ideologies of Iranian 

Regime," Journal of Middle East Women's Studies 3(3)75-98. Fall 2007.


Gazagnadou, D. 2006. ‘Diffusion of Cultural Models, Body Transformations and



Technology in Iran: Iranian Women and Cosmetic Nose Surgery,” Anthropology



of the Middle East 1(1): 106–11.

Mon. Feb. 15 Holiday, Presidents’ Day 

Wed. Feb. 17
What have been some western/global influences on Middle Eastern sexuality and reproduction?


Diane M. Tober, Mohammad-Hossein Taghdisi and Mohammad Jalali, “‘Fewer



Children, Better Life’ or ‘As Many as God Wants’?: Family Planning among Low-



Income Iranian and Afghan Refugees.” Medical Anthropology Quarterly 20(1):50-



71, 2006.




Inhorn, Marcia, “Middle Eastern Masculinities in the Age of New Reproductive



Technologies: Male Infertility and Stigma in Egypt and Lebanon,” Medical



Anthropology Quarterly 18(2):162-182.   

Recommended:



Marcia Inhorn, “‘He Won’t Be My Son’: Middle Eastern Muslim Men’s



Discourses of Adoption and Gamete Donation.” Medical Anthropology Quarterly


20(1):94-120, 2006.  


Julie Peteet. 1994. “Male Gender and Rituals of Resistance in the Palestinian



 Intifada: A Cultural Politics of Violence. American Ethnologist. Vol. 21 (1): 31 -



49.

Mon. Feb. 22
How have Middle Eastern sexual expectations and practices been transforming? How have western influences been involved?


Jocelyn DeJong, Rana Jawad, Iman Mortagy, Bonnie Shepard, “The Sexual and



Reproductive Health of Young People in the Arab Countries and Iran,”



Reproductive Health Matters 13(25):49-59, 2005.    


Foster, Angel, “Young Women’s Sexuality in Tunisia,” Pp. 98 - 110  in Everyday



Life in the Muslim Middle East, Second Edition. Donna Lee Bowen and Evelyn A.



Early Eds. Bloomington, Indiana, Indiana University Press, 2002.  



Mahdavi, Pardis, ‘“But What If Someone Sees Me?” Women, Risk, and the



Aftershocks of Iran’s Sexual Revolution.” JMEWS
5(2):1 - 22, 2009.




Azadeh Moaveni, Honeymoon in Tehran. Review and analyze transforming sexual



expectations, constructions and practices.

Recommended:


Mahdavi, P. 2007. ‘Passionate Uprisings: Young People, Sexuality and Politics in



Post-Revolutionary Iran Culture, Health and Sexuality, Sep–Oct; 9(5): 445–457.



How have sex work and sex trafficking connected the west and the east?


Leyla Gulcur, Pinar Ilkkaracan, “The ‘Natasha’ Experience: Migrant Sex Workers



from the Former Soviet Union and Eastern Europe in Turkey,” Women’s Studies



International Forum 25(4):411 - 421, 2002.    



Review and prepare for essays and presentations
Wed. Feb. 24
Oral and Written and Essays Due. TEAM PROGRAM OF PRESENTATION AND STUDENT PARTICIPATION FORMAT (Each team does only ONE assignment.)

Section IV.     Politics
Mon. Mar. 1
How have some ground-level Middle Eastern women informally participated in struggling against Western presence and influence?


Judith Tucker, “Women and State in 19th Century Egypt: Insurrectionary Women,”


MERIP, Middle East Report, Special Issue on Women and Politics in the Middle



East, No. 138, Pp. 8-13, 34, 1986.    


Julie Peteet, “Women and Politics in the Middle East,” MERIP, Middle East



Report, 138, Pp. 20 - 24, 44, 1986.  


Mary Elaine Hegland, “Political Roles of Iranian Village Women.” Mary Elaine 


Hegland MERIP Middle East Report, No. 138, Women and Politics in the Middle 


East (Jan. - Feb., 1986), Pp. 14 - 19, 46.    

Recommended:


Mary Elaine Hegland, “Women and the Iranian Revolution: A Village Case



Study," in Women and  Revolution: Global Expressions., ed. M.J. Diamond. Pp.



211-225. Netherlands:  Kluwer Academic Publishers, 1998.


Suad Josepth, “Working-Class Women’s Networks in a Sectarian State: A Political



Paradox,” American Ethnologist, Vol. 10, No. 1, Feb. 1983, pp. 1-22. 

Wed. Mar. 3 
How do western concepts of nation, citizenship, political parties and elections play out in the Middle East?


Jenny B. White, Islamist Mobilization in Turkey: A Study in Vernacular Politics.


(indigenous, local, folk politics) 


“Islamist Party Politics,” Pp. 113 - 130.



“Chapter 5, Populism: Democracy Is Peace of Mind.” Pp. 156 - 177.

Recommended:


Boutheina Cheriet, “Gender, Civil Society and Citizenship in Algeria,” Middle



East Report, No. 198, Gender and Citizenship in the Middle East, Jan-Mar, 1996,



pp. 22-26.

Mon. Mar. 8
How have some Middle Eastern peoples resisted western political influence and interference?


Mary Elaine Hegland, “The Revolution and Its Aftermath: Perspectives for an



Iranian Village,” forthcoming: 



Chapter 3: Political Repression and Political Space 



Quelling Village Dissent: Three Village Conflicts Resulting from Western



Interference



Armed Forces and Central Government Control in Aliabad through American



Cooperation


Economic Alternatives and Political Space


Chapter 4: The Process of Revolutionary Involvement 


Channels for Revolutionary Communication: Western Communication and



Transportation Facilities 


Receiving the Message: Peasants versus Commuters


Events of Outrage in Shiraz: Resistance against the U.S.-Backed Central



Government


Events of Outrage in Aliabad: Resistance against Local Government



Representatives 

Recommended:



William Beeman, The “Great Satan” vs. the “Mad Mullahs”: How the United



States and Iran Demonize Each Other. Chicago: Chicago University Press, 2008.



Review and prepare for essays and presentations
Wed. Mar. 10
Oral and Written and Essays Due. TEAM PROGRAM OF PRESENTATION AND STUDENT PARTICIPATION FORMAT (Each team does only ONE assignment.)


CONGRATULATIONS !


Grading Policies for Anthropology 11


Transforming Middle East & West, Culture and Ideas 1
Grades will be determined by calculating the numerical values given to various contributions according to the  following scale:

      93 A,        89-92 A-,        86-88 B+,        83-85 B,        80-82 B-,        77-79 C+,        74-76 C,   

   70-73 C- ,       66-69 D+,      62-65 D,       58-61 D-,        57 and below F

Students are allowed only one unexcused absence. For an excused absence, you must inform me ahead of time and bring printed documentation the first day back at class. With each unexcused absence after one, your grade goes down by a third of a grade. If you are more than five minutes late or leave more than five minutes early, it counts as an absence. Each student is responsible for signing the attendance sheet.

Students are allowed one zero only on in-class, often unannounced essays. With each additional zero, your grade goes down by a third of a grade. (For example, B to B-)   

Grades will be computed numerically and will be derived from the following requirements:

Class preparation and participation 20% 

Ten In-Class Essays worth 1 point each for a total of 10% 

One Oral Analytical Essay on books 10%

Two Analytical Essays on books worth 15% each for a total of 30%

Team Presentation and Student Participation Program 30%

(Pretty much all of the following learning activities/assessment contribute to pretty much all of the Core curriculum Leaning Goals.)

Description of Course Activities and Assignment:
1. Class preparation and participation.................................................................20%

You must have read carefully and taken notes on each reading assignment. You should come to class with a thorough knowledge of the material in the day's assignment, notes on the main ideas and themes in the material, your ideas and analysis of the material, and two or three good discussion questions. In other words, you must come to class prepared for informed and thoughtful discussion and writing about the reading material . Try to engage with the materials and the issues, contributing to class discussion in a creative, insightful, and knowledgeable manner. Quality as well as quantity of oral contributions to discussion, reports from small group discussions, and discussion leadership are significant for grading. To be fair, participation will be recorded in each class. (Please note, if anyone is extremely shy and feels their class grade will be affected by lack of oral contributions, please see me.) You should also bring to class materials about the topic under study from the media and other sources of knowledge, as well as information and insights based on your own lives and “participant observation.”

2. Ten In-Class Essays worth 1 point each for a total of ....................................10%

Your essay should demonstrate that you have studied and thought about the assignment for the day. Such essays will serve to give you (a) a reality check to make sure you have understood the material, (b) opportunity to integrate course material in a thoughtful and insightful manner, (c) opportunity to think about and extend your insights about the material, and (d) practice in writing and arriving at tentative conclusions, interpretations, or arguments, (e) applying independent thinking and critical analysis to help for the longer essays.

3. One Oral Analytical Essay on books................................................................10%

This assignment is similar to the written analytical essays except that it is presented orally, and no written material need be handed in.

4. Two Analytical essays on books, each worth 15% for a total of......................30%

A thoughtful, analytical essay with an original central thesis or argument based on each book must be handed in at the beginning of class on the day of the student presentation. Students must email me an electronic copy by 11 PM and hand in a hard copy at the beginning of the class due. Paper grades will be lowered by a third of a grade for each day or fraction of a day handed in late. See sheets on essays.  Students who are on the Presentation/ Student Participation Team or who are presenting an oral essay do NOT have to hand in a paper. (See handouts on writing essays.)

5. Team Presentation and Student Participation Program..................................30%

Class members will be divided into four groups, each group responsible for researching, planning and developing a program including a creative, dynamic, provocative  presentation incorporating the new research material, and a related creative format for other students to apply their analytical skills on materials from class readings and from the team presentation in student participation format. Each group will have to meet outside of class in order to brain-storm, plan the presentation and student participation formats, work collaboratively to conduct research to develop the program, structure the student participation format, and practice the presentation. Start early with your preparations. (See sheet on team program of presentation and related student participation format.) 






