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Overview: 
The central purpose of this course is to develop an understanding of reading as a tool for learning from print.  In no 
way is the aim to make reading teachers of specialists in content subjects.  But, by learning concepts developed 
in/through reading research, the instruction of content teachers can become more competent in stimulating growth in 
learners in their classrooms.  In a world changing as rapidly as ours does today, the person who does not know how to 
be an adaptive learner is in serious difficulty. Teachers will use knowledge of reading processes to assess individual 
studentsÕ needs, plan instruction in the classroom, learn strategies for organizing and evaluating reading material, 
learn strategies for facilitating reading comprehension and concept development through specific text materials, and 
learn research-based, practical strategies for helping pupils develop confidence, awareness, and control in applying 
themselves independently to the demands of reading tasks in all content areas--including students with foundational 
skill deficits, students who are English language learners, and advanced learners. Therefore, this course is intended to 
help make more real the old clichŽ:  Teachers can only teach students to learn how to learn. 
 
Philosophy: 
Santa Clara University takes seriously the challenge of developing individuals whose conscience and compassion direct 
their competence.  Individuals are challenged to consider issues of social justice and to serve the underserved.  The 
Department of Education applies this challenge to the field of education.  Our goal is to develop highly competent 
educators who understand the issues of education and who are motivated by their conscience and compassion to make 
sure that all individuals, regardless of culture, ethnicity, gender, or ableness, receive a quality education that will provide 
the foundations for satisfying and productive life. 
  
In accomplishing this goal, the following principles guide our classes: 
1. Our classrooms should be places where learning is interactive and dynamic. 
2. The perspectives and experiences of all students are honored and given voice. 
3. Students are engaged in reflective teaching and learning that consider the values and the theory that underlie 

practice. 
4. The implications of practice and educational decisions are considered as they relate to culture, ethnicity, age, 

disability, gender, and socioeconomic status. 
5. Learning is expanded beyond the classroom to the broader societal and institutional contexts of education. 
6. Students are challenged and empowered to shape communities and make them more humane and just. 
 
Objectives:   
 
Note:  All objectives incorporate Standards 7, 8A, 8B, and TPE1 (indicated by * + ).  The students will: 
1. develop a concept of reading as an active, meaning-seeking process and a workable, fundamental part of content 

area learning; * + S3, S13, TPE5 
 
2. define the term readability and use appropriate software to make judgments about the readability of text  material.  
 
3. develop an understanding of the reading process as an interaction between reader, text, and context; * + S4, S10, 

S13, TPE4, TPE8 
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4. develop an increased awareness of factors influencing motivation and success in reading in the content areas; * + 
S5, S10, S11, S13, S14, TPE4, TPE5 

 
5. learn strategies for organizing and evaluating reading material; use appropriate technology to make judgments about 

the match between student and text; * + S13, S14, TPE3, TPE4 
 
6. learn strategies for facilitating reading comprehension and concept development through specific text materials; * + 

S5, S13, S14, TPE3, TPE4, TPE6 
  
7. learn theory-based, practical strategies for helping pupils develop confidence, awareness, and control in applying 

themselves independently to the demands of a given reading task; * + S10, S11, S13, S14, TPE2, TPE5 
 
8. identify and design appropriate listening, speaking, and writing interventions in response to reading in the content 

areas; * + S13, S14, TPE4, TPE6 
 
9. learn that pupils with reading difficulties or disabilities need opportunities for more intensive, systematic teaching 

and practice to learn the skills and strategies needed for meeting the English-Language Arts Content Standards. 
Those opportunities include additional instructional time and support within the school day, before or after school, 
and during vacation periods, if necessary.  Students will learn to tailor and adapt instructional contexts and strategies 
to meet pupilsÕ current level of knowledge and prerequisite skills.  * + S5, S13b, S14, TPE4, TPE7 

 
10. identify students at risk of difficulty and in need of specialized instructional support and age-appropriate materials to 

address foundational skill deficits by using assessment tools such as:  standardized tests; informal measures such as 
observation over time, student self-evaluation, informal reading inventories, writing samples, interviews, and 
portfolios. Students will learn to identify children with more intensive needs who may require special education 
services to provide further instructional differentiation based on individualized educational programs. S13, S14 

 
11. observe students and teachers in a local school to reflect on teaching within the CA context and to dialogue and 

develop relationships with working teachers;  * + S2, S3, S13, S14, TPE9, TPE13 
 
12. design and present a lesson plan (in a specific content area) that utilizes before, during, and after reading and writing 

strategies to facilitate learning from text; * + S13, S14, TPE4, TPE6 
 
13. help secondary pupils experience the satisfaction of learning from text and to understand that reading is both for 

learning and for pleasure. * + S13, S14, TPE5, TPE11 
 
14. design activities that assess reading levels of students.  
 
15. develop reading, writing, and vocabulary strategies appropriate for English learners. S13f 
 
16. discuss the importance of complementing content-area instruction with multiple resources, including literature and 

technology. S7, 8, 9, 13 
 
17. select materials that are appropriate for English learnersÕ assessed proficiency levels. S13b 
 
18. work with specialists and paraprofessionals to plan appropriate reading opportunities for English learners. S13e 
 
19. use the ELD Standards and English Language Arts standards to design appropriate learning opportunities for all 

students, including English language learners.  S7, 8, 13a,g, 14 
 
20. effectively support language development of English learners by using appropriate assessment strategies. S13g 
 
Topics: 
I. Principles of Content Reading * + S3, TPE5 
 
II.  Assessment * + S3, S13, S14, TPE3 
 A.  Formal and Informal 

B. Metacognition 
C. Text Analysis and Readability 
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D. Assessment Issues Related to English Learners 
E. Identification Of Students With Special Needs 

 
III.  Instruction * + S5, S13, S14, TPE5, TPE7, TPE8 

A. Teaching in Culturally Diverse Settings and English language learners  
B. Teaching Students with Special Needs 
C. Teaching Advanced Learners 
D. Motivation and Goal Setting 
E. Prior Knowledge 
F. Knowledge of Strategy 
G. Young Adult Literature 
H. Before/During/After Reading Strategies 

 
IV.  Content Literacy and Reading * + S10, S11, S13, S14, TPE2 

A. Critical Thinking 
B. Study Strategies 
C. Test-taking Strategies 
D. Writing 
E. Vocabulary 
F. Comprehension 

 
V.  Lesson Planning * + S2, S13, S14, TPE2, TPE9, TPE10 
 A.  Field Component: Observation 

B. Creating Study Plans 
C. Adapting and Differentiating Instruction Based on Language Use and Special Needs 
D. Implementing Study Plans 
E. Monitoring and Evaluating Plans  

 
Requirements: 
  
Course Requirements: 
Reading to Learn:   Textbook Notes:  Due weekly (160 points, 20 pts. each chapter)  
Take notes on each chapter assigned each week, but use a different strategy each time.  For example, try an outline, a 
flow chart, a picture graph, a connections chart, a diagram, KWL, time line, double entry journal, alpha boxes, or any 
reading to learn strategy that seems appropriate for the chapter(s).  Use six (6) different strategies throughout the quarter.  
Name and number each strategy.  These will not be accepted late.  If you are absent, please email to me no later than 
8:00 p.m. on Wednesday. 
 
Comprehensive Lesson Plan * + S3, S4, S9, S13, S14, TPE4, TPE6, TPE10  Due Date: May 28 (120 points)   
Develop a comprehensive two-day lesson plan, in your content area, that incorporates strategies for before, during and 
after reading the text.  Prepare two visual aides for your lesson that will enhance learning for all students, including 
students for whom you need to address foundational skill deficits, students who are English language learners, and for 
advanced learners who need accelerated and enriched strategies.  Show how you will use multiple resources in the  
development of your lesson, including technology and literature.  Include in your final product readability information 
for the text material(s) you will use and a narrative that summarizes how this information will inform your lesson design.   
Include also demographic information for the classroom in which you are teaching. Discuss how the student population 
needs will impact your lesson.  Rubric and sample will be provided. 
 
Readings in Janet Allen Text .  Due May 7 (100 points) 
You will read and write a reaction paper to Janet AllenÕs It’s Never Too Late. The paper should be no longer than four 
typed, double-spaced pages.  It should not be a summary of the book but rather your reaction, including some principles 
about literacy and teaching in general that you learned from Janet.  Consider addressing at least 3 of the questions listed 
below 
a. What did you learn about literacy? 
b. What did you learn about adolescents? 
c. What did you learn about working with English learners or special needs students? 
d. What did you learn about classroom management? 
e. How can you transfer what you learned in these chapters to your own content classroom? 
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Book Circles Young Adult Literature Due Date: June 4  115 points Throughout part of the quarter you will 
participate in book circles to read a young adult literature selection that might be used in your classroom.  After 
completing the reading and discussion, your group will design some interdisciplinary lesson ideas using the book as the 
main source.  The design will be presented orally to the entire class.  Your grade on this project will be a combination of 
your participation in the book circle discussion, the quality of the interdisciplinary design, and the quality of the oral 
presentation. More specific instructions will follow at the appropriate time.  
 
In-Class Exercises -- On occasion, you will construct sample reading activities for your content area.  These will be 
modeled after strategies you learn in class.  72 points  
 
GRADING POLICY: 
Final grade in this course will be determined by a composite of the following.   

 
1. Comprehensive Lesson Plan -- 120 points 
2. Book Circles/Interdisciplinary Ideas/Presentation-- 115 points 
3.  Janet Allen Reading and Paper  -- 100 points 

        4.   Weekly in-class exercises -- 72 points      
        5.   Textbook Notes --  
 
Grades will be assigned according to the number of points (500 possible) accumulated during the quarter as follows: 
A   = 92-99% 
A- = 91% 
B+ = 90% 
B   = 82-89% 
B- = 81% 
C+ = 80% 
C   = 72-79% 
C-  = 71% 
 
REQUIRED TEXTS.  
Judy S. Richardson, Raymond F. Morgan, & Charlene Fleener   Reading to Learn in the Content Areas, 7th edition. 
 
Allen, Janet. It’s Never Too Late: Leading Adolescents to Lifelong Literacy.  

 
Herrell, A. & Michael Jordan. Fifty Strategies for English Language Learners (2nd edition). 
 
California Dept. of Education Press. Reading – language arts framework for California public schools:  Kindergarten 

through grade twelve.  
 
California Dept. of Education. English Language Development Standards. 
 
Content Textbook in your subject area. 
 
Suggested Ancillary Materials: 
 
California Dept. of Education (2001). Recommended literature:  Kindergarten through grade twelve. 
 
Alvarez, M. (1998).  Developing critical and imaginative thinking within electronic literacy.  NASSP Bulletin, 82, 41-47. 
 
Alvermann, D.E., & Phelps, S.F. (1998).  Content reading and literacy:  Succeeding in today’s diverse classrooms (2nd 

ed.). Needham Heights, MA:  Allyn & Bacon. 
 
Anderson-Inman, L. (1998).  Electronic text:  Literacy medium of the future.  Journal of Adolescent and Adult Literacy, 

42  (8), 678-682. 
 
Atwell, N. (1987).  In the middle: Writing, reading, and learning with adolescents. Portsmouth, NH:  Heinemann. 
 
Barton, M.L. & Heidema, C. (2002). Teaching Reading in Mathematics, 2nd Ed. ASCD & MCREL. 
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 (also available:  Teaching Reading in Science and Teaching Reading in Social Studies) 
  
Brisk, M. E., & Harrington, M. M. (2000).  Literacy and bilingualism:  A handbook for all teachers.  Mahweh, NJ:  

Erlbaum. 
 
California Dept. of Education (2001). History-social science framework for California public schools, kindergarten 

through grade twelve, 2001 updated edition with content standards. 
 
California Dept. of Education (2001). 2001 Mathematics adoption.   
 
Diamond, B. J., & Moore, M. A. (1995).  Multicultural literacy:  Mirroring the reality of the classroom.  White Plains, 

NY:  Longman. 
 
Donelson, K. L., & Nilsen, A. P. (1989).  Literature for today's young adults (3rd ed.).  Glenview, IL:  Scott, Foresman. 
 
Gardner, H. (1985).  Frames of mind:  The theory of multiple intelligences.  New York:  Basic Books, Inc. 

Herrell, A. L. (2000).  Fifty strategies for teaching English language learners.  Upper Saddle River, NJ:  
Merrill/Prentice-Hall, Inc. 

 
Lapp, D., Flood, J., & Farnan, N. (Eds.). (1996). Content area reading and learning:  Instructional strategies.  Needham 

Heights, MA:  Allyn & Bacon. 
 
Reed, A. J. S. (1994).  Reaching adolescents:  The young adult book and the school.  NY:  Merrill. 

Rees, D. (1980).  The marble in the water:  Essays on contemporary writers of fiction for children and young adults.  
Boston:  The Horn Book, Inc. 

 
Ruddell, R. (2002).  Teaching children to read and write:  Becoming an effective literacy teacher (3rd ed.).  Needham 

Heights, MA:  Allyn & Bacon. 
 
Vacca, R. T., & Vacca, J. L. (1999).  Content area reading:  Literacy and learning across the curriculum. (6th ed.).  

New York:  Addison Wesley Longman, Inc. 
*This book includes a comprehensive appendix of Internet Addresses for Content Areas, including The Arts, 
English Language Arts, Foreign Language, Health, Mathematics, Science, Social Studies, and Vocational 
Education. 

 
 

Absence/Late Work Policy 
Late work will not be accepted unless there is an emergency or an unusual circumstance.  Please discuss issues with me 
prior to submitting late work.  Because we have a limited amount of time together, absences must be cleared.  
University policy allows an instructor to award Òno creditÓ when a student misses 20% of the class.  At the conclusion of 
the course I must be able to document that you have met standards and TPEs related to the course.  I cannot do this if you 
are consistently absent. 
 
University policy does not allow grade changes after the quarter is over except for unusual circumstances such as illness 
or instructor error.  Make-up work is not acceptable.  Therefore, the grade earned at the conclusion of the quarter is final.  
 
 
 
Disability Accommodation Policy: 
 To request academic accommodations for a disability, students must contact Disability Resources located in the 
Drahmann Center in Benson, room 214, (408)554-4111; TTY (408)554-5445.  Students must provide documentation of a 
disability to Disability Resources prior to receiving accommodations. 
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TENTATIVE SCHEDULE 

*********************************************************************************  
Week of  Topic         Reading 
*********************************************************************************  
April 2  Introduction: Syllabus                

Framework/ Principles of Content Reading   Chap. 1 
*********************************************************************************  
April 9    Affective Teaching      Chap. 12  
   Due: Textbook Notes      
************ *********************************************************************  
April 16  Preparation for Reading     Chap. 5 & 6  
  Begin Book Circles 
  Due: Textbook Notes 
*********************************************************************************  
April 23   Preparation for Reading Continued    Chap. 5 & 6     
*********************************************************************************  
April 30   (Loma Linda Visit)     
*********************************************************************************  
May 7   Assisting Comprehension 
  Due: Textbook Notes      
*********************************************************************************  
May 14   Reflection/Critical Thinking 
  Due: Textbook Notes     Chap. 7  
********************************************** ***********************************  
May 21   Writing Process       Chap. 10 
  Due: Textbook Notes    
*********************************************************************************  
May 28  Using Multiple Resources     Chap. 5 -- review 
  End Book Circles 
  Due:  Comprehensive Lesson Plan 
*********************************************************************************  
June 4  Supporting Diverse Learners    Chap. 2;  

Herrell/Jordan, pp. 3 Ð 13 
     Due: Book Circle Interdisciplinary Plan 
  Oral Presentations 
 
 
Note:  Unless otherwise noted, readings are in your primary textbook Ð Richardson, Morgan & Fleener.  I may 
occasionally give you short articles to read in addition to these. 
 
 

 
 


